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Abstract 
The advancements in information and communication technology (ICT) have revolutionized 
the ways of teaching and learning. ‘Web 2.0’ tools like blogs, wiki pages are often used to 
teach the digital natives nowadays (Tapscott, 1999; Prensky, 2001). Teachers, especially 
language teachers, have been encouraged to use web 2.0 tools such as YouTube to promote 
better learning among the ‘Net Generation’ students.  
 
Despite the importance of early childhood education in students’ language development, not 
much attention was paid to the primary context. Most studies explored the educational 
potential of YouTube in tertiary education and focused only on its impact on motivation and 
ideas for using the videos. Previous literature suggested that successful YouTube supported 
lessons need participations from both teachers and students. The perceptions of teachers of 
the tool were often overlooked even though they may have prominent influence on classroom 
practice, let alone students’ attitudes. Thus, this study aimed to bridge the literature gap by 
exploring teachers’ and students’ attitudes in a primary context. This study explored the 
perceptions of Hong Kong teachers and students towards the use of YouTube in English 
teaching, the current use of YouTube videos in class, and possible challenges teachers may 
face. It is believed that the findings emerging from this inquiry will inform our efforts to 
improve the use of YouTube videos in English teaching in ESL(English as second language) 
classrooms. 
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1. Introduction  
Along with advances in information and communication technology (ICT), the introduction 
of web 2.0 tools heralds a new era of education. As the children nowadays are the digital 
natives (Tapscott, 1999; Prensky, 2001) who grow up with digital technology, teachers, 
especially language teachers, have been encouraged to use ICT such as web 2.0 tools to 
promote better learning among the ‘Net Generation’ students. The term ‘Web 2.0’ refers to 
web-based technology like blogs, wiki pages that ‘facilitates and promotes communication 
and sharing among users worldwide’ (O’Reilly, 2005, as cited in Balcikanli, 2009, p.91). 
 
Among the variety of web 2.0 tools, ‘YouTube videos’ is the most popular whether or not its 
use is being promoted in school. According to data from the web traffic tracking service 
Alexa (2015), YouTube is the third most visited website in the world, and the fifth most 
visited in Hong Kong. Although the main function of YouTube is not for educational use, 
there are a few efforts to enhance its use in English language teaching including English 
learning channels that are already present, and other websites VoiceTube and HopeEnglish. 
 
As using YouTube videos to learn English is still a fresh idea, how it can be used in 
facilitating language learning in class effectively is still not clear. Most literature on the 
educational use of YouTube focuses only on its impact on motivation and ideas for using the 
videos. Previous literature suggested that to make a lesson successful, participations from 
both the teachers and students are equally important. However, not much has been done to 
explore teachers’ and students’ attitudes, especially in a primary context. In fact, primary 
English teachers’ perceptions are of paramount importance as they have tremendous effect on 
their practice and students’ early learning experience.  
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To address this gap, this study explored the perceptions of Hong Kong teachers and students 
towards the use of YouTube in English teaching, the current use of YouTube videos in class, 
and possible challenges teachers may face. It is believed that the findings emerging from this 
inquiry will inform our efforts to improve the use of YouTube videos in English teaching in 
ESL(English as second language) classrooms. 
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2. Literature review  
This section reviews previous literature on the use of ICT, especially how YouTube is used in 
English classroom and its impact on students’ motivation and learning experiences. Although 
the educational potential of YouTube is recognized, the effective use of it can only be 
determined when both teachers and students are taking active roles. This addresses the 
importance of exploring how teachers and students perceive the use of YouTube in English 
teaching in Hong Kong primary context.  
 
2.1 The trend of using ICT tools in language classrooms 
The use of ICT in language teaching and learning has been generating more popular 
discussion all over the world. Scholars from different countries suggest that using ICT tools 
to teach will become more prevalent in coming years (Bingimlas, 2009; Brünner, 2013; 
Chhabra, 2012; Klimova & Poulova, 2014; Lo, 2012; Nguyen & Tri, 2014; Teo, Chai, Hung, 
& Lee, 2008). In Hong Kong, the trend of using ICT, especially the web 2.0 tools that enable 
students to learn interactively in classrooms, is also acknowledged and regarded as one of the 
most significant changes in language education in Hong Kong primary schools (Ma, 2001; Li, 
2004; Fong, 2009). Among web 2.0 tools, YouTube has experienced tremendous growth ever 
since its launch in February 2005. Being the third most visited website in the world, and the 
fifth most visited in Hong Kong (Alexa, 2015), YouTube has also become an increasingly 
popular tool for educational use. Therefore, it is not surprising that the educational potential 
of YouTube has attracted considerable attention in teaching and learning English. 
 
2.2. Positive Impact of YouTube Videos on Students' Motivation 
As the major reason for using ICT in teaching is associated with students’ motivation (Keller, 
2000), much of the scholastic work on YouTube focuses on how its multimodality can 
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enhance students’ motivation (Berk, 2009; Hamilton, 2010; Kelsen, 2009; Klimova & 
Poulova, 2014; York, 2011). Berk (2009) claims that YouTube videos not only grabs students’ 
attention, but can cater for different learning needs by addressing at least four aspects of 
multiple intelligences, namely verbal/linguistic, visual/spatial, musical/rhythmic, and 
emotional intelligences. Watching videos allow brain reactions in both side of the hemisphere, 
which helps increase and deepen students’ understanding (Berk, 2009). 
 
Several experimental studies have been carried out to examine the impact of YouTube on 
literature students’ motivation, noting its benefits of attracting students’ attention by 
providing extra visual support. A study by Khalid (2012) suggests the positive effect of 
YouTube on students’ learning experience of ‘boring’ literature, such as the novel “The 
Adventures of Huckleberry Finn”. The test results and students’ feedback show that students 
have a better understanding of the content after watching YouTube videos. Such positive 
effect is also confirmed by Desmet (2009) and Ajayi (2015), who study students’ learning 
Shakespeare literature with YouTube. Ajayi (2015) finds that trained English Language Arts 
teachers can integrate YouTube videos creatively to help students interpret complex texts like 
Romeo and Juliet and Macbeth. The positive effect of YouTube videos on students’ 
understanding of Shakespearean plays is also found by Desmet (2009). Moreover, students 
better understand not only the content, but also parody and irony in the text, which is often 
found difficult to teach by English literature teachers (Desmet, 2009).  
 
In addition to its positive impact on students’ motivation, YouTube provides authentic 
language use examples to students (Balcikanli, 2009; Chhabra, 2012; Kelsen, 2009; Watkins 
& Wilkins, 2011). Balcikanli (2009) points out that YouTube can be used in diverse ways to 
develop language skills, knowledge of genre and learn vocabulary in context. Students can 
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learn real life language on YouTube as ‘its authentic texts heavily addressing cultural 
competence and pragmatic considerations’ (Balcikanli, 2009, p.92). Kelsen (2009) 
emphasizes that ‘authenticity’ of YouTube involves not only its content, but the fact that it is 
often used by language learners, so it ‘has the potential to connect learners with authentic 
English input through what is quite possibly already a part of their life experience’ (para. 9).   
 
2.3. Limitations and Possible Challenges of using YouTube in class 
Although YouTube provides authentic language learning and acts as a good motivational tool, 
it is equally important to examine its limitations to ensure quality teaching in English 
classrooms. 
 
The issues of privacy (Lo, 2012; Syrjälä, 2014; Terantino, 2011) and copyright (Syrjälä, 
2014;Watkins & Wilkins, 2011) are mentioned. The studies are also concerned about the 
problem of having difficulties accessing the videos. It can be difficult to access to YouTube 
as its use may be blocked in some schools. Other problems include the videos are no longer 
available, or may contain some advertisements that are not appropriate to be shown to 
students (Jones & Kristen, 2011). These technical problems can be worrisome, but can be 
solved or at least alleviated by downloading the video from YouTube and editing it before 
showing in class.  
 
The major concern, however, is about what and how YouTube videos to be played. Most 
studies discussed the use of YouTube videos in class. These studies identified a number of 
problems such as not finding appropriate videos and not exploiting the videos in a fuller 
extent (Burke, Snyder, & Rager, 2009; Jones and Kristen, 2011; Lo, 2012; Terantino, 2011). 
Jones and Kristen emphasize the importance of ‘critically selecting appropriate material with 
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clear educational value’ (2011, p.81). Teachers are suggested to be cautious about material 
credibility, accuracy, reasonableness of and support given the YouTube videos (Harris, 2010, 
as in Jones & Kristen, 2011). Teachers are suggested to conduct student surveys to know 
more about students’ opinions before selecting their teaching materials (Duffy, 2008; Berk, 
2009).  
 
While it is particularly essential to consider what YouTube videos to be played in class, it is 
also crucial for teachers to consider how the videos are used. Take the experimental study by 
Ow & Lew (2014) for example, YouTube is found to be ineffective in helping children learn 
English alphabets when children only watched the videos passively. Hamilton (2010) also 
highlights the same issue in his study. The results suggest that university students perform 
better when YouTube videos are used in class as this piques their interest. Yet, Hamilton 
(2010) also points out that the effect of increasing students’ motivation would not happen if 
the videos are only used in a linear manner. Students still learn passively as they do not have 
much interaction with the teacher or their peers. To address these problems, different ways of 
using YouTube to teach English have been outlined by Jones & Kristen (2011). First, 
YouTube can be used directly ‘as a part of instruction and attention grabbing mechanism’ 
(Jones & Kristen, 2011, p.79). It can also be used as teacher resource where videos serve as a 
model for classroom activities or discussion. In this case, videos are only ‘part of the lesson 
without being directly shown to elementary students as the content may not be appropriate’ 
(Jones & Kristen, 2011, p.79). Third, even if some other videos cannot be played nor become 
part of the lesson, they can still ‘serve as springboards for classroom activities’ (Jones & 
Kristen, 2011, p.79) and give teachers lesson plan ideas. YouTube videos would be more 
useful if it is used more than supporting the teacher to deliver teacher-centered lessons. 
Students can make use of the interaction that the tool provides to learn the language socially 
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by producing their own video, giving comments, posting it on their blogs and so on (Jones & 
Kristen, 2011; Hamilton 2010). 
 
2.4 Research gap 
Being one of the popular ICT tools, YouTube is commonly used in language classrooms. 
However, the studies mentioned above are mostly about the use of YouTube videos in 
secondary and tertiary institutions. Despite the importance of primary education in students’ 
language development, insufficient effort was made to examine the use of YouTube in 
primary classrooms. Thus, they only give little insight on the use of YouTube video in 
primary schools.  
 
Moreover, even though teachers’ perceptions towards YouTube affect their ways of using it 
to teach, not much attention was paid to teachers’ perceptions. As teachers are the most 
critical factor to the success of ICT in education (Zhao, Hueyshan & Mishra, 2001, as cited in 
Teo et al., 2008), it is crucial to explore their perceptions about using YouTube.  
As the suggested solutions to the use of YouTube involve teachers and students in taking up 
active roles in the process, students’ perceptions is also included in this study for comparison.  
In short, the research questions were: 
1. Are there any disparities between the perceptions of Hong Kong teachers and students 
towards the use of YouTube videos in ESL(English as second language) classrooms? 
2. What is the current use of YouTube videos in English lessons? 
3. How can we improve the use of YouTube videos in English teaching in ESL classrooms? 
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3. Methodology 
The study used both qualitative and quantitative research methods to explore the issues 
related to the students' and teachers' perceptions towards the use of YouTube videos in class. 
The method used is questionnaires with open-ended questions.  
 
3.1 Participants 
Students 
73 key stage 2 Hong Kong students who are from different primary schools but studying in 
the same tutorial centre completed the student version questionnaires.  60% of participants 
were boys and 40% were girls. The percentages of students studying in P.4 to P.6 were 35%, 
29% and 36% respectively.  
 
Teachers 
17 in-service English teachers from 6 primary schools participated in the study. 41% teachers 
have been teaching English for 1 to 5 years, 6% teachers have been teaching English for 6 to 
10 years and 53 % teachers have been teaching English for more than 10 years. They teach 
more than one grade. 42% teachers responded that they usually teach P.1, P.2, P.3 and P.4 
respectively, while 47% usually teach P.5 and 35% usually teach P.6.   
 
Student Teachers 
49 Student teachers majoring in English education in the University of Hong Kong 
participated in the study. 87% student teachers have had less than 6 years of teaching 
experience, 5% have been teaching for 6 to 10 years and 2% have been teaching for more 
than 10 years. 51% student teachers claimed that their ICT proficiency was excellent or good, 
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47% claimed that theirs were satisfactory or fair and only 2% claimed that they did not know 
ICT. 
 
3.2 Instruments 
Questionnaires (Appendix 1-4) were used to obtain both qualitative and quantitative data 
from students, teachers and student teachers. The questionnaires were divided into the 
following parts: Part I, personal information, Part II, familiarity of ICT tools, Part III, 
statements devised on a 5-point Likert Scale. The questionnaires have covered information 
about respondents’ experience of using YouTube in class. In some questions concerning the 
attractiveness and usefulness of YouTube videos, participants were asked to rate their opinion 
of the items listed using a Likert scale of 1 to 5, in which 1 represented strongly disagree and 
5 represented strongly agree. Statements of Part III in all groups were designed along the 
same parameters, but in different orders for the reasons of format. Data from Part III were 
used for statistical analysis. Teacher and student-teacher surveys includes an extra part that 
would yield qualitative data. In addition to the ratings, teachers and student-teachers needed 
to give comments about (1) the impact of YouTube on students’ motivation; (2) different 
kinds of activities involving YouTube to be focused on in their future teaching; and (3) 
possible challenges of using YouTube in class.  
 
The questionnaires given to students will be for quantitative analysis while that for the 
teachers will include more open-ended questions for analysis. The questionnaires aim at 
collecting individual's perceptions to a list of evaluative statements.  
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3.3 Data Collection Procedures 
A total of 17 in-service English teachers working in 6 different primary schools were invited 
to complete the questionnaire. 
With the permission of the management of a tutorial centre, a total of 73 primary Key Stage 2 
students studying there were invited to complete the questionnaire through convenience 
sampling. They were given the questionnaire 15 minutes prior to their lessons. In order to 
reduce discrepancies among different questionnaire administrators, standard instructions were 
written in Chinese by the researchers, and were read by the same staff before doing the 
questionnaire.  
The questionnaires were given to teachers and student teachers by the researcher. A brief 
introduction of the study had been given before they did the questionnaires. The researcher 
was present for clarifications when needed, but made effort in minimizing the pressure to the 
participants. 
All parties involved (founders and manager of the tutorial centre, teachers and students) were 
informed clearly about the purpose of the survey and told that participation was voluntary. 
 
3.4 Data Processing  
A total of 78 completed questionnaires from students, 17 from in-service teachers and 51 
from student teachers was collected. To ensure measurement validity, initial data cleaning 
was carried out by the researcher. As a result, 5 student questionnaires and 2 student teacher 
questionnaires were excluded because the credibility of the responses was doubtful (e.g. same 
answers for all questions, leaving too many questions blank). In the end, 73 student, 17 in-
service teacher and 49 pre-service teacher questionnaires were used for analysis. The 
responses obtained from open-ended questions were used for paradigmatic analysis. 
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4. Findings 
A total of 139 questionnaires were collected from 73 KS2 students, 49 student teachers and 
17 teachers. The study indicated that YouTube is a common tool among teachers and students. 
Although the three groups held a generally positive perception towards the use of YouTube in 
class, teachers and student teachers tended to overestimate the attractiveness and usefulness 
of the tool. As the results showed that teachers and student teachers usually played video 
alone for direct instruction or extra information, such practice is believed to be ineffective 
and may have contributed to the disparity with regard to the usefulness of YouTube.   
Interestingly, students welcomed more YouTube related classwork and homework even 
though they did not perceive it to be useful, while most teachers expressed that they would 
not assign YouTube related classwork or homework despite their beliefs on its positive 
impact.  
The findings suggest that the gap between teachers’ and students’ perceptions must be 
bridged by improving the use of YouTube videos in English teaching in ESL classrooms. 
 
4.1 Comparison between students’ perceptions and teachers’ perceptions 
The first research question concerned disparities between the perceptions of Hong Kong 
teachers and students towards the use of YouTube videos in ESL classrooms. To illustrate the 
remarkable similarities and differences between students, teachers and student-teachers in 
their perceptions toward the use of YouTube videos, percentage differences on responses 
from some important questions are compiled to charts. Before discussing the significant 
differences found between the groups, it is noteworthy that YouTube is popular among the 
students, teachers and student teachers. Students were asked to give three favourite websites, 
and most of them (70%) listed YouTube as one of their favourite websites.  According to 
those who have responded, the most popular one is YouTube (mentioned by 70% of student), 
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followed by Yahoo (44%), Google (32%), Facebook (20%) and other flash game websites 
(7k7k 20%, 4399 10%). The result shows that YouTube gains more adoration from students 
compared to useful search engines and websites for entertainment.  
 
YouTube is also prevalent among teachers and student teachers as a teaching tool. It is the 
second favourite ICL tool in both groups (teacher 55%, student-teacher 57%), which is only 
slightly behind powerpoint (teacher 64%, student teacher 74%). The result confirms the 
popularity of YouTube and proves its motivational value to students’ learning.  
 
a. Perceptions on the attractiveness of YouTube videos 
 
The statement ‘watching YouTube videos is interesting’ can be adopted for clearer 
illustration for the attractiveness of YouTube videos. As 70% of students listed YouTube as 
one of their favourite websites, it is not surprising to see 36% of students rated ‘agree’ and 
‘32% rated ‘strongly agree’, which represents 68% of positive feedbacks. However, 76% of 
English teachers rated ‘agree’ and 24% of them rated ‘strongly agree’, and 49% student 
teachers rated ‘agree’ and 45% rated ‘strongly agree’. Namely, all teachers and nearly all 
3%	   4%	  
26%	  
36%	   32%	  
0%	   0%	   0%	  
76%	  
24%	  
0%	   0%	   2%	  
49%	   45%	  
1	  strongly	  
disagree	  
2	  disagree	   3	  neutral	   4	  agree	   5	  strongly	  
agree	  
Figure1.	  Watching	  YouTube	  is	  
interes5ng
Student	   Teacher	   Student	  Teacher	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student teachers have overwhelmingly positive feedbacks towards the attractiveness of 
YouTube videos.  
 
Teachers and student teachers’ perceptions can be explained by their view that YouTube can 
help motivate students. By examining the qualitative feedback from teachers and student 
teachers regarding the question ‘how would YouTube-related homework/classwork motivate 
students to learn English’, it is suggested that most of them think that YouTube can motivate 
students and described the videos as ‘interesting’ or ‘attractive’ (Appendix 5 & 6).  
Some relate the attractiveness of YouTube to its multimodality, which also helps cater for 
diversity, for example: 
Motions, sound, animation help students, esp[ecially] those who are visually inclined to 
learn better/remember better. (Student teacher 6) 
 
Regarding another statement about whether students ‘enjoy watching YouTube in English 
classes’, teachers and student teachers gave similar responses. 100% teachers and 98% 
student teachers rated either agree or strongly agree, while only 42% students rated the same.  
 
21%	  
10%	  
28%	  
21%	   21%	  
0%	   0%	   0%	  
71%	  
29%	  
0%	   0%	   2%	  
51%	   47%	  
1	  strongly	  
disagree	  
2	  disagree	   3	  neutral	   4	  agree	   5	  strongly	  
agree	  
Figure	  2.	  Enjoy	  watching	  
YouTube	  in	  English	  classses
Student	   Teacher	   Student	  Teacher	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Although students’ responses show that they were interested in YouTube, which is in line 
with findings in the literature, teachers may need to think carefully about the different 
experiences students would have when they watch videos in their own time and during 
English lessons. The results addressed participants’ perceptions towards the use of YouTube, 
and teachers often overestimate the levels that students would enjoy YouTube videos.  
Students may enjoy YouTube in their own time, rather than in English classes.  
 
b. Perceptions on the usefulness of YouTube videos 
The most noteworthy disparities between the groups on responses, however, is regarding the 
usefulness of YouTube instead of the attractiveness of it.  
 
In response to the statement ‘YouTube videos can help learn English/understand the lesson 
better’, 100% teachers and 97% student teachers rated agree or strongly agree, but only 37% 
students responded the same.   
 
The results suggest that primary teachers, student teachers rated significantly higher than 
students regarding the usefulness of YouTube videos. If the responses from teachers and 
student teachers are compared, the results show that student-teachers have more positive 
22%	   15%	  
26%	   21%	   16%	  
0%	   0%	   0%	  
94%	  
6%	  0%	   0%	   2%	  
67%	  
30%	  
1	  strongly	  
disagree	  
2	  disagree	   3	  neutral	   4	  agree	   5	  strongly	  
agree	  
Figure	  3.	  Can	  help	  learn	  English/
understand	  the	  content
Student	   Teacher	   Student	  Teacher	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perceptions towards the use of YouTube in class. There are some explanations to the higher 
scores in student teachers’ perceptions. First, student teachers are the younger generation who 
grew up with digital technology, which means they not only had the experience of using 
YouTube, but also the learning experience of watching YouTube in class. Familiarity with 
the tool may lead to their positive perceptions of it.  
 
More importantly, the remarkable disparities on the perceived usefulness of YouTube may be 
related to the current practice in classrooms. 
 
4.2 How YouTube is used in class 
100% of teachers and 93% student teachers responded that they have used YouTube videos in 
lessons. However, only 39% students responded their English teachers have played YouTube 
videos in lessons. The results show that the teachers and student teachers may be part of the 
small group of teaching professionals that recognize the importance of ICT tools and 
practicing it.  
 
Most teachers and student teachers reported that they use the videos to provide extra 
information (teacher 88%, student teacher 83%) and for direct instruction (teacher 65%, 
student teacher 40%). 65% of teachers responded that the videos were used in discussions, 
while only 23% of student teachers responded so. Student teachers have asked students to 
write comments (31%) and even make videos to share (10%), but no teachers have done 
those.  
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Teachers and student teachers recognize the links between students’ motivation and the 
multimodality of YouTube videos. They believe YouTube videos can help students learn 
better.  
Surprisingly, even though teachers believe YouTube related classwork and homework can be 
useful, the results of another question shows that only 31% of students have done, 12% 
teachers and 21% student teachers have assigned YouTube related classwork and homework.  
 
 
Namely, it is reasonable to conclude that YouTube videos are often played in class but 
students are only passively watching. Teachers seem to regard YouTube as the same as 
15%	   14%	  
30%	   24%	  
17%	  
0%	   0%	  
65%	  
35%	  
0%	  0%	   0%	  
26%	  
60%	  
15%	  
1	  strongly	  
disagree	  
2	  disagree	   3	  neutral	   4	  agree	   5	  strongly	  agree	  
Figure	  4.	  Doing	  homework	  related	  to	  
YouTube	  videos	  is	  useful
Student	   Teacher	   Student	  Teacher	  
28%	   25%	  
16%	   16%	   15%	  12%	  
59%	  
18%	  
12%	  
0%	  
17%	  
28%	  
34%	  
19%	  
2%	  
1	  strongly	  
disagree	  
2	  disagree	   3	  neutral	   4	  agree	   5	  strongly	  agree	  
Figure	  5.	  Have	  done/assigned	  YouTube	  
related	  classwork/homework
Student	   Teacher	   Student	  Teacher	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‘video’ and neglect the interactive nature of it. YouTube is a web 2.0 tool because of its 
communicative function. Teachers and students can record, edit, publicize their videos, and 
also watch, share, comment on other videos. The teachers may not fully utilize the tool to 
involve students.  
 
Yet, both teachers and student teachers did not appear to be aware of the problem and replied 
that they would continue to use YouTube. In fact, 64% teachers and 73% student-teachers 
reported that they would continue using YouTube videos in class, 59% teachers and 76% 
student teachers responded that they would play more YouTube videos in English lessons, 
but only 29% teachers and 49% student teachers want to have more YouTube related 
classwork and homework. On the contrary, even though only 42% students agree that they 
enjoy watching YouTube videos in English classes and 37% think this is useful, more than 
half of them (52%) responded that they would want more YouTube videos to be played in 
class (Figure 6), and that they want to have more YouTube related classwork and homework 
(53%, as shown in Figure 7). 
 
 
9%	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31%	  
18%	  
34%	  
0%	   6%	  
35%	  
53%	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The results revealed that students were interested in using YouTube but were not satisfied 
with the current practice of YouTube. Concerning the question about activities they would 
focus on in their future teaching, most teachers and student teachers would focus on listening 
or speaking. There is evidence that some student teachers would focus on activities like 
discussion to make an interactive lesson, but only 2 claimed they might ask students to 
produce their own videos: 
Yes. Discussion activities/commenting on the video. Ask students to shoot their videos. 
(Student Teacher 7) 
 
Yes because it’s interactive and then making their own videos, can make the tasks fun and 
increase engagement in tasks. (Student Teacher 15) 
 
The findings also show that teachers and student teachers may continue their ways of using 
YouTube, which means the problem of little student engagement in class will perpetuate. As 
teachers’ practice is often influenced by contextual constraints, possible challenges should be 
discussed in order to give corresponding suggestions. 
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Figure	  7.	  Want	  to	  have	  more	  
YouTube	  related	  classwork/
homework
Student	   Teacher	   Student	  Teacher	  
23 
 
4.3 Possible Challenges and Suggestions 
a. Finding suitable videos 
The results in the quantitative part of the study identified some disparities in the perceptions 
towards usefulness of YouTube within the three groups. The qualitative part of the study, 
which are feedbacks from teachers and student teachers, may provide information that can 
explain such disparities and how teachers can improve their use of YouTube videos in class. 
 
There was agreement across both groups in response to the question concerning possible 
challenges that they foresee. The responses show that teachers are concerned about finding 
appropriate and relevant videos to be shown to students, either about the level, the content, 
the visual element and the message of the videos. This is consistent with the findings in the 
literature. Student teachers particularly worry that students may not be able to understand the 
videos due to the language as the speakers may speak too fast and with different accents.  
 
b. Technical problems 
The second most frequently mentioned challenge is technical problems. Teachers and student 
teachers mentioned about not getting access to the video, and may have difficulties even if 
they want to download the videos beforehand. It is suggested that teachers can collaborate 
with one another and share useful videos they find on YouTube. It not only help reduce the 
time that teachers spend on searching for suitable videos, but also help ensure the quality of 
the video as it is approved by different teachers.  
 
c. Lack of  reflection on the use of the videos. 
It is interesting that teachers and student teachers were only worried about the teaching 
material, but not about how to utilize it. No responses regarding lesson staging or designing 
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relevant activities were collected. It seems that teachers and student teachers only deem 
YouTube videos as one of the teaching materials. Even worse, they may simply let students 
watch the videos passively in class and not doing much about it. This study identified the 
need of English teachers for professional development programmes on integration of 
YouTube videos. Such training is important to teachers, especially pre-service teachers. In 
this study, comparisons between the responses from in-service teachers and pre-service 
teachers reflect a stronger tendency among the pre-service teachers on the use of YouTube 
videos. Their preferences can be explained by their familiarity to ICT tools and a more open 
attitude as the younger generation has much experience in digital learning. If those budding 
educators are likely to use more ICT tools in their teaching, relevant training including the 
use of YouTube videos will be essential in helping them to succeed. 
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5. Discussion 
As there are limited studies on the use of YouTube in Hong Kong primary context, this study 
filled the literature gap by comparing students’ and teachers’ perceptions towards the use of 
YouTube, and exploring the actual practice of it in ESL classrooms. Such exploration 
provides valuable insights into implications to address the identified implementation issues 
and possible challenges. 
 
One of the most significant findings of the study was the popularity of YouTube among 
students and teachers, which matches the web traffic reports by Alexa (2015). Although there 
were differences in the percentage of positive feedback from students and teachers with 
regard to the attractiveness of YouTube, the results confirmed that YouTube has a positive 
effect on students’ motivation (Berk, 2009; Hamilton, 2010; Kelsen, 2009; Klimova & 
Poulova, 2014; York, 2011). Such finding is crucial as the primary reason for using ICT tools 
is to enhance student motivation.  
 
However, the results show that students’ interest and teachers’ willingness in using the tool 
did not necessarily guarantee the successful use of it in class. The perceptual gap between 
teachers and students on the usefulness is quite big.  
 
One of the possible explanations for the disparity is the nature of the videos used in class. 
Most teachers reported that they would play more YouTube videos but would not include 
related classwork or homework, while students welcome more videos and related classwork 
and homework. Teachers’ responses on their current use also indicated that their practice 
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appear to be the ineffective approach as described in the literature (Duffy, 2008; Hamilton, 
2010), such as showing videos as direct instruction or for extra information. As put by Duffy 
(2008), ‘effective instructional video is not television-to-student instruction but rather 
teacher-to-student instruction, with video as a vehicle for discovery” (p. 124). The direct use 
of YouTube as part of instruction is acceptable, but it would be more useful when the video 
supports follow up useful activities such as discussions (Jones & Cuthrell, 2011) and writing 
comments (Benson & Chan, 2010). Also, Keller’s ARCS model of using ICT tools (2002) 
which emphasizes on attention, relevance, confidence and satisfaction can also be adopted as 
a framework for planning activities that engage students.  
 
The most powerful strategy to involve students, however, is to allow them to use the tool as 
the Net Generation (Tapscott, 1999) need to be equipped with ICT skills to cope with their 
needs. Berk (2009) suggests 12 generic techniques for using videos, and thinks that 
collaborative learning exercises can provoke critical thinking in students. Duffy (2008) 
suggests that teachers can ask students to look for relevant videos themselves, or produce 
videos if possible. Such hand on experience is crucial because ‘by teaching ICT skills in 
primary schools the pupils are prepared to face future developments based on proper 
understanding” (Grimus, 2000, p. 362, as cited in Bingimlas, 2009, p. 236). Lloyd (2013) also 
points out that ‘learning with rather than from multimedia’ (p.3) is more useful as students 
can learn through interaction. Since YouTube is also often used by students outside the 
classroom, getting more understanding of the use of the tool would enable them to extend 
their language learning experience in their own time.  
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On the other hand, teachers’ reluctance of including YouTube related classwork or 
homework might be due to the fact that the tool is still new and they do not have much 
experience in using it. They also revealed challenges including finding appropriate videos 
and getting access to the website, which are common difficulties identified in research studies 
(Burke et al., 2009; Jones & Kristen, 2011;Lo, 2012; Terantino, 2011). The dominantly 
positive perceptions of both teachers and student teachers show that they are likely to use 
more YouTube and other ICT tools in teaching, it is important to include relevant training in 
the professional development programmes and in teacher education. It is important to note 
the circular relationship between the perceptions of teachers and their practice as their 
constant engagement in YouTube supported class will in turn contribute to shaping their 
perceptions. 
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6. Limitations  
Despite the effort made in providing a better understanding to inform the research questions, 
there are a number of limitations of this study. Due to the small sample size of this study and 
information from non-respondents were missing, the findings may not represent the 
perceptions of primary students and primary English teachers in Hong Kong.  
Another limitation is the use of convenience sampling in the study. All the students were 
studying in the tutorial centre that the researcher worked in. The teachers happened to be 
friends or former supervisors of the researcher. All student teachers are studying 
undergraduate or postgraduate programmes in the same university as the researcher.  
 
More importantly, students were not asked to give qualitative feedbacks that may provide 
better understanding on their perceptions. The study demonstrated that students do not think 
playing YouTube videos can help them learn English or understand the content, but did not 
investigate the reasons behind.  
 
Finally, the study is about perceptions of students, teachers and student teachers, rather than 
the actual impact of YouTube on students’ language development.  
 
Further study need to be undertaken to explore factors that affect students’ perceptions, and 
to examine the relationship between teachers’ actual practice and its direct impact on students’ 
learning. 
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7. Conclusion 
Despite these limitations, the present study revealed extraordinary similarities and differences 
in the perceptions of student, teachers and student teachers towards the use of YouTube 
videos in primary ESL classrooms. This study confirmed the educational potential of 
YouTube as it is popular among students and teachers, and believed to have positive 
influence on students’ motivation with its multimodality. Students’ interest level, however, 
was overestimated by teachers and student teachers. Most students did not regard the learning 
experience supported by YouTube useful. The fact that they still welcomed the use of 
YouTube videos and related homework shows that they are still motivated, but only not 
satisfied with the current use of the tool.  
Teachers’ and student teachers’ response on how YouTube was used revealed the lack of 
student engagement in their lessons. Also, they expressed that they were not likely to include 
YouTube related classwork and homework, which happened to be what most students were 
anticipated about. Such misalignment between students and teachers may undermine students’ 
language development with their long-term engagement with YouTube supported learning 
experiences. Teachers and student teachers are therefore suggested to review on their current 
practice and integrate YouTube in a student-centred classroom by using a variety of activities 
and facilitating better communication with students. The results indicated that student 
teachers had accommodating attitude towards a more active use of YouTube, but more 
training need to be provided in professional development programmes and teacher education 
to prepare teachers with effective strategies that enable them to utilize YouTube and other 
ICT tools in teaching.  
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Appendixes 
Appendix 1. Student Questionnaire (Chinese Version) 
性別 : 男 / 女 
級別 : __________ 
1. 請指出你的資訊科技的程度 (請圈出) 
優異       良好       滿意       一般          差劣       對資訊科技毫不認識 
 
 
2. 你使用電腦有多久？ ___________年 
3. 你家裡有沒有已連接互聯網的電腦？ 有 / 無 
4. 你每天花多少時間使用電腦？ 
_________小時 (在學校裡)              _________小時 (在家裡) 
 
5. 你最喜歡的網站是什麼? (請列出最喜歡的三項) 
 
_________________________________________________________________________ 
6. 你曾否聽過/使用過‘YouTube’? 有/無  (如有，請回答下列問題) 
7. 我每星期花在觀看 YouTube 影片的時間 (請圈出) 
少於 1 小時          2 至 5 小時           6 至 10 小時             多於 10 小時 
 
* 請剔出最接近的回應 
  非常不同
意 
1 
不同意 
  
2 
中立 
  
3 
同意 
  
4 
非常同意 
 
5 
8.當我觀看 YouTube 影片時，我多
數觀看中文影片 
          
9. 當我觀看 YouTube 影片時，我多
數觀看英文文影片 
          
10. 我認為觀看 YouTube 影片很有趣           
11.我認為觀看 YouTube 影片可以幫
助我增長知識 
          
12.當我看到有趣的 YouTube 影片時
會與同輩分享 
          
13. 我 的 英 語 老 師 在 課 堂 上 有 用
YouTube 影片 
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14. 我的英語老師所選的 YouTube 影
片對我學習英語／理解課堂內容有
幫助 
          
15.我享受在英語課觀看 YouTube 影
片 
          
16.我做過與 YouTube 有關之堂課／
家課  
          
17.我享受做與 YouTube 有關之堂課
／家課  
 
          
18.我認為與 YouTube 有關之堂課／
家課 能幫助我學習英文 
          
19. 我 期 望 在 英 語 課 能 觀 看 更 多
YouTube 影片 
          
20.我期望能做與 YouTube 有關之堂
課／家課  
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Appendix 2. Student Questionnaire (English Version) 
Gender: Male / Female 
Grade: _____ 
1. Please indicate your ICT proficiency (Please circle). 
Excellent     Good     Satisfactory     Fair     Poor     Don’t know ICT 
2. How long have you been using computers? _____ year(s) 
3. Do you have a computer with internet access at home? Yes / No 
4. How long do you use a computer per day? 
_____ hour(s) at school         _____ hour(s) at home 
5. What are your favourite websites? (List three that you like most) 
 
___________________________________________________________________________ 
6. Have you ever heard of/used ‘YouTube’? Yes / No (If the answer is Yes, please answer the 
following questions) 
7. The time I spend on watching YouTube videos per week(Please circle) 
<1 hour           2-5 hours            6-10 hours       >10 hours  
 
* Please tick the closest response 
  Strongly 
Disagree 
1 
Disagree 
  
2 
Neutral 
  
3 
Agree 
  
4 
Strongly 
Agree 
5 
8. When I watch YouTube videos, I 
usually watch Chinese videos 
          
9. When I watch YouTube videos, I 
usually watch English videos 
          
10. I think watching YouTube videos is 
fun 
          
11. 
I think watching YouTube videos can 
help me learn more knowledge 
          
12. I share with my peers when I find 
some videos interesting 
          
13. My English teacher uses YouTube 
videos in teaching 
          
14. I think YouTube videos chosen by 
my English teacher helped me learn 
English/understand the lesson better 
          
15. I enjoy watching YouTube videos           
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in English classes 
16. I have done YouTube-related 
classwork/homework 
          
17. I enjoy doing YouTube-related 
classwork/homework 
          
18. I think YouTube-related 
classwork/homework can help me 
improve my English 
          
19. I look forward to watching more 
YouTube videos in English classes 
          
20. I look forward to doing YouTube-
related classwork/homework 
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Appendix 3. Questionnaires for Teachers 
1. How long have you been teaching English? _____ Year(s) 
  
2. What grades do you usually teach? (Please circle) 
P.1   P.2   P. 3   P.4   P.5   P.6 
  
3. Please indicate your ICT proficiency (Please circle). 
Excellent   Good   Satisfactory   Fair   Poor   Don’t know ICT 
 
4. What are your favourite ICT tools for teaching? (List three that you like most) 
 
___________________________________________________________________________ 
5. Have you ever used ‘YouTube’ in class?  Yes(Please go to Q7) / No (Please go to Q6) 
 
6. Why not? (Thank you and that’s the end of the questionnaire) 
 
___________________________________________________________________________ 
 
___________________________________________________________________________ 
 
7. How do you usually use ‘YouTube’ in your teaching? (Please ü) 
Playing the video in class as direct instruction 
(e.g. Teaching the pronunciation of vowels) 
 
Playing the video in class as extra information 
(e.g. When teaching a unit about environmental protection, show a clip of ‘An 
inconvenient truth’) 
 
Getting students to have discussion about the video 
 
 
Getting students to write comments after watching the video 
 
 
Getting students to produce a video and share 
 
 
Others, please specify: 
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* Please tick the closest response 
  Strongly 
Disagree 
1 
Disagree 
  
2 
Neutral 
  
3 
Agree 
  
4 
Strongly 
Agree 
5 
8. When I play YouTube video in class, 
I usually play Chinese videos 
          
9. When I play YouTube videos in 
class, I usually play English videos 
          
10. I think watching YouTube videos 
with my students is interesting 
          
11. I think YouTube videos helped my 
students learn English/understand the 
lesson better 
          
12. I think my students enjoy watching 
YouTube videos in English classes 
          
13. I have assigned YouTube-related 
classwork/homework 
          
14. I think students enjoy doing 
YouTube-related classwork/homework 
          
15. I think YouTube-related 
classwork/homework can help my 
students improve their English 
          
16. I will use more YouTube videos in 
English classes 
          
17. I will have more YouTube-related 
classwork/homework 
     
 
18. How would YouTube-related homework/classwork motivate students to learn English? 
 
___________________________________________________________________________ 
 
___________________________________________________________________________ 
 
___________________________________________________________________________ 
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19. Would you consider continue to use YouTube videos in your teaching? If you would, 
what kind of activity would you focus on? 
 
___________________________________________________________________________ 
 
___________________________________________________________________________ 
 
___________________________________________________________________________ 
 
20. What possible challenges do you foresee? 
 
___________________________________________________________________________ 
 
___________________________________________________________________________ 
 
___________________________________________________________________________ 
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Appendix 4. Questionnaires for Student Teachers 
1. How long have you been teaching English? (including teaching practicum) _____ Year(s) 
  
2. What grades do you usually teach? (Please circle) 
P.1   P.2   P. 3   P.4   P.5   P.6 
  
3. Please indicate your ICT proficiency (Please circle). 
Excellent   Good   Satisfactory   Fair   Poor   Don’t know ICT 
 
4. What are your favourite ICT tools for teaching? (List three that you like most) 
 
__________________________________________________________________________________ 
 
5. Have you ever used ‘YouTube’ in class?  Yes(Please go to Q7) / No (Please go to Q6) 
 
6. Why not? (Thank you and that’s the end of the questionnaire) 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
7. How do you usually use ‘YouTube’ in your teaching? (Please ü) 
Playing the video in class as direct instruction 
(e.g. Teaching the pronunciation of vowels) 
 
Playing the video in class as extra information 
(e.g. When teaching a unit about environmental protection, show a clip of ‘An inconvenient 
truth’) 
 
Getting students to have discussion about the video 
 
 
Getting students to write comments after watching the video 
 
 
Getting students to produce a video and share 
 
 
Others, please specify: 
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* Please tick the closest response 
  Strongly 
Disagre
e 
1 
Disagre
e 
  
2 
Neutral 
  
3 
Agree 
  
4 
Strongly 
Agree 
5 
8. When I play Youtube video in class, I 
usually play Chinese videos 
          
9. When I play YouTube videos in class, I 
usually play English videos 
          
10. I think watching YouTube videos with 
my students is interesting 
          
11. I think YouTube videos helped my 
students learn English/understand the 
lesson better 
          
12. I think my students enjoy watching 
YouTube videos in English classes 
          
13. I have assigned YouTube-related 
classwork/homework 
          
14. I think students enjoy doing YouTube-
related classwork/homework 
          
15. I think YouTube-related 
classwork/homework can help my students 
improve their English 
          
16. I will use more YouTube videos in 
English classes 
          
17. I will have more YouTube-related 
classwork/homework 
     
 
18. How would YouTube-related homework/classwork motivate students to learn English? 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
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19. Would you consider continue to use YouTube videos in your teaching? If you would, what kind of 
activity would you focus on? 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
20. What possible challenges do you foresee? 
 
__________________________________________________________________________________ 
 
___________________________________________________________________________ 
 
___________________________________________________________________________ 
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Appendix 5. Responses from Teachers on Open-ended Questions* 
Teachers’ responses to open-ended questions 
Q18. How would YouTube-related homework/classwork motivate students to learn English? 
Q19. Would you consider continue to use YouTube videos in your teaching? If you would, what kind 
of activity would you focus on? 
Q20. What are some possible challenges do you foresee? 
 
Respondent T Q18 motivate Q19 continuing to use Q20 possible challenges 
Teacher 1 More exposure to new 
information in an interesting 
way 
Yes, for listening activities 
The quality of the video varies and 
some good videos are not found 
easily. 
Teacher 2 / / / 
Teacher 3 Students sing the song with 
the youtube video 
Focus on music video / 
Teacher 4 Let students to watch videos 
of animals, observe their 
outlook/features then have 
them to write 
Yes, I would focus on the 
listening and writing 
The differences of the computers at 
students home 
Teacher 5 
Active learning 
Yes, I would. Listening and 
reading activities 
/ 
Teacher 6 Youtube related homework 
which included visual 
elements that stimulates 
students' learning interests. 
In addition, youtube videos 
help to explain some 
abstract ideas and things. It 
helps students for 
understanding. 
Reading and discussions. Technical problems 
Teacher 7 They will find it interesting. / / 
Teacher 8 It's attractive, interesting. / / 
Teacher 9 
More exposure to the real 
world. 
Yes, I would play some 
videos in class so that 
students could gain more 
insights about the topic they 
are learning. 
/ 
Teacher 10 
Facilitate students' learning 
in specific topics. 
Yes, vocabulary building. 
Diversity of cultures, most English 
videos are mainly made for foreign 
students. 
Teacher 11 Students enjoy watching 
youtube videos, so youtube-
related 
homework/classwork can 
increase their incentive in 
learning English. 
Yes. 
Some grassroot students may not  be 
able to watch youtube at home, so 
youtube-related homework amy not 
be appropriate in my school. Those 
students cannot refer to the video 
when doing homework. 
Teacher 12 Youtube-related 
homework/classwork can 
allow students to make 
responses and further 
consolidate their knowledge 
in a more interesting and 
Yes, I would. I would focus 
on English song-singing and 
short story-telling videos. 
The quality of youtube videos may 
vary a lot. It will be quit time-
consuming to identify suitable 
videos which are closely related to 
the teaching content. 
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interactive way. 
Teacher 13 
Youtube videos are 
attractive. Students found 
them interesting. 
Songs & pronounciation 
[pronunciation]of words. 
It's hard to find a video lip that 
matches my topic perfectly for 
introduction/related-activities. 
Therefore I usually use Youtube to 
find songs only. 
Teacher 14 Interesting, authentic, 
relevant [relevant]. 
Watching videos on 
Youtube. 
Students find it hard to catch their 
speed/the voc is too difficult. 
Teacher 15 It provides visual and sound 
effect for better 
understanding. 
Yes. Introducing vocabulary 
and action verbs. 
/ 
Teacher 16 
With sounds and pictures, it 
attracts students' attention. 
I will. I would choose 
attitude teaching & 
language-related videos. 
1. Students would find oridinary 
[ordinary] 'chalk & board' teaching 
boring                                  2. 
Students may get addicted to video 
watching. 
Teacher 17 You can find interesting and 
authentic material there. 
Some of the clips may have 
been shown on TV 
(masterchef junior/music 
video etc.) Students find 
themselves familiar with the 
subjects and are easily 
attracted to the moving 
images. 
Yes. As a 
support/extra/extended 
information for the learning 
topics. Generate discussion 
or draw focus to some 
authentic dialogues in the 
videos. 
1. Ads/other related videos may 
distract students' focus. 2. some 
videos can be derivative work that 
may not be the original material you 
want (need double check before 
playing to the class.) 
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Appendix 6. Responses from Student Teachers on Open-ended Questions 
Student teachers’ responses to open-ended questions 
Q18. How would Youtube-related homework/classwork motivate students to learn English? 
Q19. Would you consider continue to use Youtube videos in your teaching? If you would, what kind 
of activity would you focus on? 
Q20. What are some possible challenges do you foresee? 
Respondents Q18  Q19  Q20  
Student 
Teacher 1 
/ / / 
Student 
Teacher 2 
Interesting pre-reading 
download the video 
before showing the 
youtube 
Student 
Teacher 3 
/ / / 
Student 
Teacher 4 
Multi-modal features. 
Yes. I will use it to set learners to 
be exposed to the theme./ To 
introduce the target/extended 
vocab or phrases. 
Finding the right/useful 
video. 
Student 
Teacher 5 
The videos are often 
more authentic and 
students usually will feel 
that they are working on 
something real. 
Yes. Prediction of story, news 
report modelling, raise interest. 
The language of the 
video might be a little 
too hard for the students. 
Student 
Teacher 6 
Motions, sound, 
animation help students, 
esp those who are 
visually inclined to learn 
better/remember better. 
Yes. Will focus on oral activities 
e.g. discussions/comprehension 
ESL learners cannot 
understand Eng. Videos 
because they cannot 
catch the native 
speakers' intonation, 
accent and speed. 
Student 
Teacher 7 
Youtube videos provide 
students with visual aids 
so even though students 
are less-able, they are 
still able to complete the 
tasks. 
Yes. Discussion 
activities/commenting on the 
video. Ask students to shoot their 
videos. 
Some videos on Youtube 
may not be reliable in 
terms of the content. 
Student 
Teacher 8 
Increases motivation to 
learn English, providing 
plenty of visual and cater 
for learner diversity. 
Yes, exposing students to new 
topic, discussion tasks. 
The need for follow-up 
tasks. 
Student 
Teacher 9 
Typing instead of 
writing, see how English 
is used in real life. 
Yes. Exposure activity to lead in 
the lesson. Listening & speaking. 
Accessibility of youtube 
accounts. Quality of 
youtube videos. 
Student 
Teacher 10 
Arouse their interest, 
make learning English 
more interesting. 
Yes. As an input/an introduction. 
The videos are too long 
sometimes and it may 
need a lot of time. 
Student 
Teacher 11 
Interesting ones help to 
engage and motivate 
them. Multimodel. 
Depends on the topic and language 
focus. 
Finding the appropriate 
videos that are related to 
the topic and in English. 
Student 
Teacher 12 
Videos are not very 
frequently used in 
Yes, I would focus on using the 
videos as a means to expose 
It may not be easy to 
find suitable videos for a 
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classrooms as teaching 
materials, thus will give 
more variety of learning 
sources and also 
authenticity[authenticity] 
will peak students' 
interest. 
students to authentic language e.g. 
listening to songs and notice 
sentence 
structure/grammar/pronunciation… 
certain topic of teaching. 
And what I find 
interesting may not be 
interesting to the 
students. 
Student 
Teacher 13 
Interesting, engaging. 
Yes, songs, informative 
text/persuasive text. 
Some may abuse through 
the internet, hard to 
scan/filter all. 
Student 
Teacher 14 
Arouse interest. Give 
them more ideas. 
Creative writing. 
Finding the right level of 
English competency. 
Student 
Teacher 15 
Increase their interest in 
listening to English. 
Yes because its interactive and 
then making their own videos, can 
make the tasks fun and increase 
engagement in tasks. 
Students will become 
reliant on receptive 
methods of learning 
English rather than 
expressing themselves. 
Student 
Teacher 16 
It gets them know more 
about colloquial English. 
Yes. I would focus on film ant. 
Too much restance 
[reliance] on technology. 
And hate reading books. 
Student 
Teacher 17 
More interesting. 
Yes. After playing the video, have 
some discussion with the students 
and use another related video for 
homework so they can learn more 
with different videos. 
Students don't 
understand. Can't find 
videos that suitable for 
the standards of different 
students in the class. 
Student 
Teacher 18 
It's more down to earth, 
students are more 
interested. 
Yes, social issue. 
Students may want more 
and more video there. 
Student 
Teacher 19 
They are interested in 
doing the HW. It also 
provides visual/audio 
aids to students. 
Yes, group activities to facilitate 
inquiry based learning. 
Time-constraint. 
Student 
Teacher 20 
More interesting using 
common social media 
websites. 
Listening like giving passage with 
some words missing, ask the 
students to listen to the videos and 
fill in the blank. 
They do not focus and 
concentrate by using 
youtube. 
Student 
Teacher 21 
It is especially beneficial 
to visual learners. 
Yes, playing English songs. 
Sometimes computers 
may not work during the 
class. 
Student 
Teacher 22 
It's different and 
authentic. 
Depends, on writing/listening. 
Speed of language is too 
hard for primary 
students. 
Student 
Teacher 23 
It may motivate students 
to learn English at home, 
but in some deprived 
families, students did not 
have chance to gain 
access to the internet, so 
I prefer not giving them 
Youtube-related 
homework 
/ 
Students' access to 
technology. 
Student I've not designed such Yes, debates maybe. Students are used to 
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Teacher 24 task before. have Youtube videos in 
lessons and get bored 
easily without them. 
Student 
Teacher 25 
It is more interesting. 
Depends on the school. 
Information gap activities, drama, 
story telling. 
Parents and school they 
may not allow me. 
Student 
Teacher 26 
Animation is attractive 
with sounds & graphics. 
Listening. / 
Student 
Teacher 27 
Relevance to real-lift 
situation. Entertaining 
factor. 
Using Youtube to supplement 
teaching of grammar ideas, themes 
of unit etc. 
Exposure to 
inappropriate 
content/links. 
Student 
Teacher 28 
I broadcasts English 
songs in the beginning 
of the lesson as warm-
up. This aruose [arouse] 
students' interest in the 
lesson. 
Yes. Songs possibly since my kids 
are only in P3. Sometimes I'd like 
to play online English games 
covering grammar etc. 
Not familiar with 
technical skills. 
Student 
Teacher 29 
/ / / 
Student 
Teacher 30 
More engaging for 
students. More real to 
them. 
Listening. 
Students can be 
distracted by videos. 
Student 
Teacher 31 
Visual effects, colorful, 
motion, interesting. 
Discussion. / 
Student 
Teacher 32 
/ Yes, provide extra information. 
It might be difficult to 
select youtube video the 
contest of which is 
suitable for students. 
Student 
Teacher 33 
There is a variety of 
topics with informative 
contents. 
Yes. Brainstorming ideas. 
Technical problem, lack 
of support from school 
(no internet access). 
Student 
Teacher 34 
As interactive tool that 
allow students to listen 
and watch during 
lessons. Stimulate their 
interests in learning 
English. English songs 
are available online, 
improve students 
pronunciation. 
Yes. Use English songs on youtube 
to consolidate students' vocabulary, 
listening skills and as a tool to get 
students discuss current issues e.g. 
protect animals 
Teachers need to spend 
more time on designing 
worksheets, tailormake 
teaching materials that 
are relevant to the 
Youtube videos. 
Student 
Teacher 35 
The videos are 
interesting. 
Yes, listening. 
Some good and useful 
videos can have some 
inappropriate content for 
young students. 
Student 
Teacher 36 
Sound, moving pictures, 
based on the content 
itself. 
Yes. Reading, writing etc. 
Discipline, relevance of 
content. 
Student 
Teacher 37 
Stimulate thought, 
Inform students. 
Yes. Informative. 
Finding age - appropriate 
videos. 
Student 
Teacher 38 
Students like watching 
video. Video raises their 
interest. 
Yes. Speaking activity. / 
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Student 
Teacher 39 
More stimulation. Yes, as demonstration/conclusion. 
Difficult to find good 
resources. 
Connection/Apparates 
prollecy. 
Student 
Teacher 40 
If the subject area is 
related to their interests 
(favourite 
cartoons/entertaining 
content) 
Yes. 
The pace of the video. 
As some content of 
videos are related to the 
teaching area yet the 
pace and accent of the 
speaker may not be 
appropriate. Students 
may feel 
intimidated/demotivated 
if they find it hard to 
manage it during 
listening process. 
Student 
Teacher 41 
It is animated and 
authentic. They are 
happy to watch. 
Yes, introduction and exposure 
activities. 
Too long sometimes, no 
subtitles, so students 
can't follow. 
Student 
Teacher 42 
It's visual and audible. 
They find it more 
engaging as it's not 
always me talking. They 
also think it's fun as it's 
seldom used in daily 
lessons. 
Yes, using video clips to engage 
them into discussions is a good 
idea. 
Young learners: Too 
excited, too challenged 
with the native 
intonation/pronunciation. 
Advanced learners: They 
may have Youtube more. 
well-prepared and thus 
show them the videos. 
Student 
Teacher 43 
Students will be 
interested to wath video 
and will be exposed to 
language. 
Yes, to activate schemata. 
School might not be 
familiar with using 
different ICT and they 
might hesitate to use it. 
Student 
Teacher 44 
Because students are 
interested in the video, 
they may feel interested 
in their homework that 
related. 
Yes. In exposure stage or playing 
the video for extra information. 
The school may not the 
idea of playing Youtube. 
It might be hard to find a 
suitable video on 
Youtube. 
Student 
Teacher 45 
They can make their 
own video. Authentic. 
Different than normal 
English lessons. 
Teaching steps or sequencing 
words with tutorial videos. 
Poor hardware. Parents 
point of view/support. 
Teachers & principal's 
point of view/support. 
Student 
Teacher 46 
Students nowadays are 
more engaged when ICT 
tools are used in class. 
They will be more 
willing to have extra 
learning outside class. 
Yes. I would use Youtube videos 
for students to learn about how 
native speakers use English & to 
promote further disccusion. 
Technical problem. May 
not have enough 
knowledge to catch up 
with the latest 
technology. 
Student 
Teacher 47 
Entertaining and 
engaging. Courses are 
less boring & tedius. 
Videos related to the subject of 
teaching. 
Overusage could 
increase dependency on 
working always with a 
video involved. 
Student 
Teacher 48 
They are more interested 
and actively participated 
Yes. Discussion after playing 
video. 
The quality of video 
chosen. 
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in classroom activities. 
Student 
Teacher 49 
Students get visual 
support and can 
understand the content 
more easily, they are 
therefore more engaged. 
Yes, use Youtube videos as extra 
information and ask students to 
write comments/have discussion 
after watching the videos. 
Difficult to choose 
appropriate videos. 
 
 
